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ABSTRACT

This study explored the experiences of male memjaelationships in a community-based
men’s group in a high-violence community in Cap&moThis intervention is based on the
notion that the ‘cycle of violence’ can be brokenifstilling positive male role-models in the
form of mentors in violent communities. Individuagmi-structured interviews were conducted
with 14 participants: 2 facilitators, 6 adult paipiants and 6 adolescent participants. Analytic
techniques from grounded theory were used for aiagdysis. Analysis yielded six broad themes:
norms of masculinity, environment for change, tdolschange, personal impact of change, men
of influence and obstacles to expanding influefite adult participants most commonly
identified with a safe space and group cohesivendgsite the adolescent participants found

meaning in having positive male role-models. Recemaations for future research are offered.

Keywords: masculinity; violence prevention; role-models;ntoe relationships; community-

based intervention; South Africa.



Absence of men from the household, high rates itd sexual abuse, and low levels of child
support suggest there is a current crisis of fathed in South Africa (Morrel & Richter, 2005).
In 2002, the proportion of children (aged 15 yemrd younger) whose fathers were reported as
deceased or absent from the household was 57%l (& @svey, 2005). Therefore, in 2002 the
majority of South Africa’s children lived withoubeir fathers. The paternal role has a significant
direct and indirect effect on a child’s developmexst fathers provide financial resources,
emotional support and cognitive stimulation and lcave a significant effect on the development
of behaviour, attitudes and beliefs (Richter, 200)as been established that the physical and
emotional absence of fathers (Brownfield, 1987yiRgton, 1989; Juby & Farrington, 2001;
Palmer & Gough, 2007) as well as the presencesifuldive or abusive fathers (Baldry, 2007;
Harris, 2000) significantly increases the risk wflent, anti-social and delinquent behaviour
amongst male youth. A dominant feature of Southcafr violence is the disproportionate role
of young men (15- 29 years) as perpetrators artinsqSeedat, Van Niekerk, Jewkes, Suffla, &
Ratele, 2009). Violent behaviour is supported bgmeoof masculinity characterised by notions
of power, bravery, toughness and defence of ho(Marrel, 1998; Ratele, 2008). If the issues of
absent fathers and norms of masculinity that suppolence are not addressed, the current
generation of male youth will become fathers ared'tlycle of violence’ will be perpetuated.
Parents are arguably the most important adultsarives of children when growing up.
Nevertheless, as children move into adolescengedbm@e into contact with a broader array of
other non-parental adults (such as teachers, comymaembers and extended family members)
as well as develop more important relationships wéers. It has been argued that non-parental
adults play an important role that parents canuifit,fout also that peers cannot adequately
perform (Beam, Chen, & Greenberger, 2002; Chene@rerger, Farruggia, Bush, & Dong,
2003; Darling, Hamilton, Toyokawa, & Matsuda, 200RiBois, & Silverthorn, 2005).
Adolescent relationships with non-parental role-gledire a normative component of adolescent
development. It is suggested that the social epeés and status of non-parental adults are
likely to make them a better source of guidanceratelmodels than parents or peers (Beam et
al., 2002). In conjunction with the apparent neadpositive role-models in adolescents’ lives, it
has been suggested that the ‘cycle of violencebeabroken by instilling positive male role-

models in the form of mentors in violent commurst{&eedat et al., 2009).



The mentor role has been conceptualized as bediegcher and challenger as well as a
role-model (Hamilton & Darling, 1989, as cited imiling et al., 2002). The remarkable surge in
popularity of mentoring during the past decadeleen unprecedented. In the United States of
America, there are 4500 agencies and programmesffeamentoring services to youth
(Rhodes, 2002) and there are over three milliorpleethat have a Big Brother, a Big Sister or a
similar adult volunteer in their lives (Rhodes, 8D0The “classic” mentoring relationship can be
described as a one-on-one “relationship betweesid®r more experienced adult and an
unrelated, younger protégé- a relationship in whiehadult provides ongoing guidance,
instruction and encouragement aimed at developiegompetence and character of the
mentee.” (Rhodes, 2002, p.3). Most mentoring rebelas focused on this one-on-one
relationship role that unrelated adults play inlieting adolescents’ transitions to adult roles
(DuBois & Neville, 1997; Philip & Hendry, 1996; Teey, Grossman & Resch, 1995; Youth
Mentoring Network, 2007).

Many researchers have scrutinized the impact aoowes of mentoring programmes to
gauge the benefit of such relationships. In addjtagtention has been paid to the quality of
mentoring relationships in order to better underdtahy some mentoring approaches are

successful and others are not.

IMPACT OF MENTORING

There is evidence to support the notion that pesitientoring relationships strengthen youths’
other relationships. Through mentoring programrads)escents show improved social skKills,
greater comfort and trust with others and a greattéity to relate to others more effectively
(Jones, Herrick, & York, 2004; Rhodes, Haight, &d#s, 1999; Tierney et al., 1995).
Mentoring programmes have enhanced some aspeptenfelationships, particularly
improvements in peer prosocial support (Rhodes €1209; Tierney et al., 1995). In addition, it
appears that guidance and support from outsidbdhee can lead to a positive child-parent
relationship (Rhodes, Grossman, & Resch, 2000).

There is also evidence that mentoring provides Emak support, a safe space for
expressing vulnerability and modelling of effectsteategies and techniques for dealing with

affect, particularly anger.



Several studies have reported that mentoring scated with improved grades and
academic achievement (DuBois, Holloway, Valent&a& ooper, 2002; Rhodes et al., 2000;
Tierney et al., 1995). In addition, higher levelschool attachment, a more optimistic attitude
about doing school work, a better understandingp@importance of doing well in school, and
improved school attendance have been reported aadwigscents involved in mentoring
programmes (Grossman & Tierney, 1998; ZimmermageBheimer, & Notaro, 2002).
Furthermore, adolescents who have mentors are likehgto complete high school and attend
tertiary education (DuBois & Silverthorne, 2005).

Behavioural outcomes have also been reported ampaggipants in mentoring
programmes. Greater physical activity and regusaraf birth control methods are indicative of
improved physical health (DuBois & Silverthorne 080. Adolescents who participate in
mentoring relationships are less likely to take padelinquent or high-risk behaviours (Beam et
al., 2002; DuBois & Silverthorne, 2005; Grossmaiii&@rney, 1998; Zimmerman et al., 2002).
Furthermore, adolescents with mentors have loweldeof illegal drug use, alcohol use and
smoking (DuBois & Silverthorne, 2005; Zimmermarakf 2002).

The common presumption that mentors serve as p@sadle-models for youth has
somewhat mixed evidence with regards to identityetigpment. Evidence shows that mentoring
relationships are associated with psychological-iveihg, including greater self-esteem and
self-satisfaction as well as fewer reports of slatideation (DuBois & Silverthorne, 2005;
Karcher, 2005). However, some studies have fouatrteasures of self-worth, social
acceptance or self-confidence are not significamtjner amongst youth with mentors (Tierney
et al., 1995).

A meta-analysis of 55 youth mentoring programmensatestrated only a modest or small
benefit of programme participation for the averggeth (DuBois et al., 2002). As overall
positive outcomes are modest, a better understgrslimeeded of the factors that can enhance

the effectiveness of mentoring programmes.

QUALITY OF MENTORING RELATIONSHIPS

It is suggested that simply having a mentoringti@heship may not be sufficient to promote

desired outcomes for the mentee, but rather thatiorships with certain characteristics may be



needed (Rhodes, 2002). By ensuring relationshipityua link between beneficial (Klaw,
Rhodes, & Fitzgerald, 2003; Grossman & Rhodes, 2B02des, 2002) and preventative
outcomes amongst youth has been shown (DuBois\&i@iorne, 2005).

The cornerstone of establishing quality mentorglgtronships lies in the development of
trust between the mentor and the mentee (Sipe,)2M&htors who focus on building trust and
support tend to be more effective than mentors areayoal-focused and try to change their
mentee’s attitude and behaviour (Morrow & Style393; Sipe, 1996).

An effective mentor respects the youth’s viewpoars engages them in making
decisions. Open and flexible mentors are able yogt@ntion to what the mentees say and what
they think is important (Sipe, 1996, 2002). Invahent from the youth in deciding how the pair
should spend their time makes for a better relahgn(Styles & Morrow, 1992). If a mentor
pays attention for the youth’s need for fun, it\pdes a basis for relationship trust, but also it
provides an opportunity that youth may be precluidech as a result of their family situations
(Morrow & Styles, 1995).

The closeness of mentoring ties is a substantiafritating factor to the quality of the
relationship, because of the feelings of intimaweg eeciprocity (Beam et al., 2002; Rhodes,
2002). The development of a close relationship withentor may promote a sense of mattering
and being important to a significant other. Funthere, the feelings of attachment may lead to
the likelihood of youth identifying with their memtand therefore modelling their behaviour
leading to positive outcomes (DuBois et al., 20D@bois & Silverthorne, 2005).

It is evident from several studies that the lortgerrelationship, the greater the quality of
the relationship (Grossman & Rhodes, 2002; Klaai e2003; McLearn, Colasanto, Schoen, &
Shapiro, 1999). This is perhaps because a longatidn is characterized by a wider array of
social and instrumental support (Beam et al., 2002ntors in relationships with youth for at
least two years feel they have more positive imfageon the life of the youth and can help them
more effectively with problems (McLearn et al., 999Short-lived relationships may have
detrimental effects as a result of the youth’sifegbf rejection (Grossman & Rhodes, 2002;
Morrow & Styles, 1995; Tierney et al., 1995).

Frequency of contact with the youth has been nasdaeing a considerable contributor to

successful mentoring relationships and positiveaues of youth (Beam et al., 2002; DuBois et



al., 2002). It is suggested that regular contagttions as a context for the development of

closeness and therefore has indirect effects aromés (DuBois & Silverthorne, 2005).

EVALUATION OF MENTORING RESEARCH

Research therefore indicates that one-on-one megtoan lead to positive and preventative
outcomes in those that are mentored, but as iretldaese gains are modest. The approach of
the mentor as well as the characteristics of thetamang relationships can have an important
influence on the outcome. While the factors of ecegsful mentoring relationship and the
impact of mentoring on youth have been widely redesd, there is little understanding of the
mentoring intervention from the subjective perspecdf the mentor and mentee. Dubois et al.
(2002) suggest that future research on mentoringldibe complemented by more in-depth
consideration of experiences within mentoring refehips. Are these relationships perceived as
subjectively meaningful for both parties? What thiee mentor’s and youth’s experiences of the
relational aspects in mentoring? A qualitative gthgl Spencer (2007) showed how emotional
closeness in male youth mentoring relationshipsamasssential aspect of the mentor and
mentee’s experience. Qualitative studies, whiclugomn the subjective experiences of the
relationship, can make a potentially significanticitoution to mentoring research.

Many local mentoring programmes follow the one-teeanodel of mentoring such as
Big Brothers Big Sisters South Africa (Open Sociebyundation for South Africa, 2002).The
traditional structure of one-on-one mentoring hasrbchallenged and broadened to encompass
other styles of mentoring, namely group mentorfrignd-to-friend mentoring, peer group
mentoring (Philip & Hendry, 1996), as well as e-toeimg (Miller & Griffiths, 2005). Yet little
research has been conducted on these styles obmmgntHerrera, Vang, & Gale, 2002). The
experiences and impact of less conventional margoglationships, such as group mentoring,
requires better understanding. Research conduatgdooip mentoring would be useful, as the
relational aspects are different to conventionahtmkeng relationships. Understanding the

impact of group mentoring in violent or under-res@ad communities would also be valuable.



CASE MEN’'S PROJECT IN HANOVER PARK

Established in 2007, the Men’s Project in HanowakPy the organisation CASE (Community
Action for a Safe Environment) has used the conoeégtoup mentoring as part of their violence
prevention strategy with men and adolescent boysn fvfom Hanover Park engage in
community development by reaching out and mentamiade youth, after engaging in personal
development training conducted by facilitators. blaar Park is a high-violence community,
with a high presence of gangsterism (Bowman, Bhanptiagle, & Crafford, 2009). The Men’s
Project is structured such that facilitators rurelahg sessions with men who participate on a
volunteer basis. Throughout the year, there aesvacemps that are held in nature, away from
the community. After a year of training, men becamentors to the adolescent boys in the
Youth-In-Action project at CASE. These adolescentshjoin the men at a specific session once
a month.

The aim of this research was to explore the expee of facilitators and participants in
this programme. In an under-researched field,gkporatory study investigates less
conventional forms of mentoring before expensivagprmme evaluations are done in a
resource-scarce context (Herrera et al., 2002} fidsearch explored the subjective experiences
of the relationships between the facilitators dr@lrhen, the interactions between the peer group
of men, as well as the relationships between the ané the adolescent boys. In addition, the
research aims to contribute to an understandirsgiiofective aspects of mentoring relationships

in high-violence communities in South Africa.

METHOD

Design

Qualitative research aims to produce rounded antegtual understandings on the basis of rich
and detailed data (Mason, 2002). In doing so,dp@oach is uniquely suited to uncovering the
unexpected and exploring new avenues of the magtphienomena. In addition, particularly for
exploratory research, a unique strength of thiagigm is the search for a deeper and richer

understanding of the participants’ lived experien@darshall & Rossman, 1995). Therefore,



gualitative research was employed in this exployastudy of a relatively under-researched area
in South Africa

This study used a case study design. This desigiéen described as an intensive
investigation of a unit (Handel, 1991; Stake, 2084ljig, 2001), in this instance the CASE
Men’s Project in Hanover Park. Case studies arkilL'sghere the number of variables of
interest far outstrips the number of data poin¥sh(1994, p.13). The number of possible
meanings the men and boys may attribute to thearagtrelationship in this project are
numerous. Therefore a case-study design allowsucin meaning to be articulated. From an
interpretivist approach, the in-depth case studygeis invaluable in not only seeing people as
the primary data source, but more importantly segkneir perceptions in order to gain an
‘insider view’. The case study allows for an intexjpvist stance of exploring people’s individual
understandings, reasoning processes and sociabrittason, 2002). A case study design
searches for the particular within context in ordegain a deeper and rounded understanding of
the experience or process being studied (Masor)26@ most mentoring research is
international, the use of the case study methogakbest-suited towards gaining a contextual
understanding of mentoring in South Africa, and engpecifically in a high-violence community

like Hanover Park.

Sample

The sample consisted of 14 participants, comprigiegwo facilitators of the CASE Men’s
project, six men from the Men’s Project and sixladoent boys from the CASE Youth-In-
Action project. The participants varied in age,hawthe men ranging from 28 to 54 years old and
the boys ranging from 16 to 21 years old. All tlatigipants reside in Hanover Park. In the
gualitative paradigm, the main concern is to undeis social action in terms of its specific
context rather than attempting to generalize toestitaoretical population (Babbie & Mouton,
2001). The small sample size of interviewees ia #hiidy ensured in-depth descriptions and

understandings of the actions and relationshipsegitoring.

Recruitment Procedure
Stake (2000) explains that a difficult aspect cfezatudies in the social sciences is the

requirement for choosing cases for investigatiargualitative research, purposeful sampling
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strategies are utilised to select information-gelses necessary to generate in-depth data (Coyne,
1997). The use of purposeful sampling was usedignstudy to select participants who have
meaningful and rich experience of the Men’s Projearder to obtain data which adequately
addresses the research aim (Mason, 2002). Thead#mi$ of both projects assisted with the
recruitment of participants for interviews. Theyapached men and adolescent boys to
volunteer for the interviews on the basis of exitemparticipation in the project. There was a
sampling frame of about 12 men that attend the Bproject regularly, of whom six were
requested by the facilitators to volunteer. Amorigstadolescent boys, there was a sampling
frame of about 20 boys who attend regularly of wisixnboys were asked to volunteer by their
youth facilitator. While the use of the facilitasosis gatekeepers may have enhanced participants’
motivation to volunteer for the study, this seleotprocedure implies certain caveats on the

findings, as will be discussed later.

Instruments

Semi-structured interviews with the participantgevesed, as the aim of data collection was to
generate rich, in-depth material (Pidgeon & Henwdd®@97). The semi-structured interview
provides an opportunity for the researcher to tleaparticipant explore a particular aspect of
their life or experience (Willig, 2001). The set-cpmbines features of a formal interview (fixed
time limit, fixed roles of researcher and particijeand an informal conversation (open-ended
guestions and emphasis on narrative and experi¢itliy, 2001). Such a means of data
collection is beneficial as it is characterizedamg flexible and continuous, which is necessary
when exploring and gaining an understanding ofigestive experience, such as the mentoring
relationship (Rubin & Rubin, 1995). The intervieehedules for facilitators, men and adolescent

boys consisted of several open-ended questionsA{g@endices A-C).

Procedure

Group sessions were observed as a way of makitigl ioontact with prospective participants
and building a sense of familiarity, trust and ragpprior to interviewing. Individual, semi-
structured interviews were conducted at the CASHl wgfice in Hanover Park. The researcher
is bilingual and although the option of speakind\frikaans was offered, all participants chose

to speak in English, but used some Afrikaans s&ngnes. At the beginning of the interview,
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the consent form was discussed with the particgpant signed. There was no time limit set and
so interviews ranged between 24 and 92 minutesnfdiviews were audio-recorded and the

raw data transcribed.

Data Analysis

Analytic techniques from grounded theory were usethe method of data analysis. The
grounded theory method was first introduced by &lasd Strauss (1967) who chose the term to
express the notion that the theory generated isngied in close inspection of the data collected.
The theory generated relies on the data from witiemerges rather than on analytical
constructs, categories or variables from pre-exgstineories (Willig, 2001). Theory that evolves
consists of categories which have been linked teggetind arranged in a hierarchical fashion
(Corbin, 1986). Initial analysis consists of teatdevelopment and labelling of concepts from
the text (Pidgeon & Henwood, 1997). These unitar@lysis were coded and labelled into first
order categories by grouping together a clusteoatepts (Swanson, 1986). It is essential that
these label§it the data well, so that the terms chosen providEagnisable description of the
data (Glaser & Strauss, 1967). Once the initizdgaties were identified, the researcher
described them fully, by coding for the range @& tdategory and variation within the category. A
method of constant comparison of similarities aiffiéiences was employed in order to refine
the development of categories (Swanson, 1986)hEurtore, these categories were considered
in terms of the way they relate to each other aacevinked into higher-order categories. The
major tasks of the data analysis therefore corsisteoding data into categories, and then

defining, developing and integrating them (Corliia86).

ETHICAL CONSIDERATIONS

Consent and Assent from all participants in the EA%en’s Project were obtained for
observations of the group sessions (see AppendiXidse who participated in interviews
completed separate consent (see Appendix E) ardtdesms (see Appendix F). For participants
younger than 18 years of age, parental consepiiticipation was obtained for the interviews

(see Appendix G).
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Strict precautions were taken to safeguard pefsoioamation throughout the study.
Information was kept anonymous. Only the researslasrable to access participants’ personal
information, as all interview recordings and traipgs were security locked on the researcher’s
personal computer. CASE will have access to tha fesearch project, but all names and
identifying details have been removed. Confideityialas ensured as interviews were conducted
in a private room in the CASE head office.

This study posed a low risk of harm to participaBisme questions in the interviews that
were sensitive or made the participants feel unodmdble or embarrassed, were not required to be
answered. The benefits of conducting this reseaathded the chance to improve other people’s
experience in CASE programmes in the future anal thls opportunity for participants to think

about their experiences at CASE and what these maaat for them.

RESULTS

The analysis of the interview data yielded seventegher-order categories under six broad
thematic areas: norms of masculinity, environmenthange, tools for change, personal impact
of change, men of influence and obstacles to expgndfluence. Categories were retained if
they were represented by five or more participahts, is, equivalent to more than one third of
the sample (n=14). Quotes from the facilitators, F4), men (M1-M6) and adolescent boys (B1-

B6) are provided to substantiate the categories.

Norms of Masculinity

Participants tended to contrast their experienaelationships in the CASE Men'’s project with
their experiences of men and masculine behaviotirdribroader context in which they live. The
themes emerging related to an absence of positale rale-models, resistance to emotional

expression and sense of despair about social pnshiletheir community.

Absence of positive male role models. Nine participants (one facilitator, five men andein
boys) highlighted the physical or emotional absesfce father in their lives. Participants felt

disappointed or believed they had missed out byhawing a father-figure.
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M6: My father used to get very upset with me... Iy@ baggage like him. He was never

there for me.
B4: One of the biggest problems that | actuallyriéa life is to be without a father.

B5: | haven't had the experience of growing witdesl men in the house, because my

father wasn't like always there in my life...

In addition to an absence of fathers as role-modttsof the participants (four men and six
boys) displayed a negative perception of men inddanPark more generally. Men were
perceived as poor role-models for others in thernamity. Participants felt that men in their
community do not seem to care about themselves,fémilies or their broader community, and

resort to violence in many cases.

M1: What does a role-model do- does he just haveacar with gold like a merchant
selling drugs to your own children? ... HanoverkRaen are either gangsters, drunkards

or an abuser-that is the description you know...
B2: The men in this community don’t care all thegnt/to do is fight.

Resistance to emotional expression. Eight participants (one facilitator, five men ama boys)
suggested that men in their community show an litalbd express their emotions. Men tend to
avoid or deny any difficult feelings as a resulaafiorm of masculinity that prohibits emotional

vulnerability among men.

M1: Men don’t have outlets... there is never really atuff for men to say | don't feel

lekker today.

M2: You will find women sitting in circles with aup of tea, but you don’t see that
happening with men; they sit with beers and talksemse. They won’t open up

emotionally and talk about anything or cry in frarfita friend.
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Despair about their community.Ten participants (one facilitator, five men andrfboys)
displayed despair about Hanover Park as a reshigbflevels of violence, crime, gangsterism,
alcohol abuse and other risky behaviours engagbgt many men in their community. The
problems are described as so overwhelming thatgthgrnhe community seems like a

monumental task.

F1: It's a tough community environment. In Hanokark if you upset the apple cart it

can have thorns. Your family can get hurt. It'syweard.

M4: Just in the road alone the amount of violencdisagreements there... this guy was
on drugs-then he started stealing my stuff... It®peless situation-how do you help all

of them. What can you do? How can you change thaton?

B5: Many men believe in gangsterism here and videand abuse. There are lots of

gangs here and you are not safe walking arourgivéry violent.

Environment of change

In contrast to the broader Hanover Park contexirttezview data suggest that the Men’s Project
offers an environment that can facilitate persahange and community development. The
environment consists of a safe space to exprebsgegea sense of cohesion, and positive role

modelling.

A safe space. Participants indicated that a safe space has breated in the Men'’s Project
through processes of trust, lack of negative judg@sand respectful sharing. Six participants
(one facilitator, four men and one boy) suggestithéhe Men’s Project individuals trust one

another implicitly and do not judge each other.

F1: Imagine how hard it is for men to trust onetheo Here we are creating a safe space

where men won't be judged or criticized.
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B6: To be honest you can talk to these guys, ‘cgasebuild up a trust between them

and you can have a trust where you can talk to them

Seven participants (one facilitator, two men and faoys) suggest that stories are shared with
respect for one another. Individuals recount pakdruthful stories and the others listen

respectfully.

M1: they respect you; they don’'t owe you anything-ney respect you and honour you

as a man cause you don't get that easy out there.

M3: | have shared detailed stuff with them aboutlii@y.. the guys listen and treat me

with respect.

B1: When somebody tells his life-story- you caaugh, cause you will disrespect the

person.

Eleven patrticipants (two facilitators, five men dodr boys) commented that the Men’s Project
offers a platform for them to express their emdtitneely. In particular, feelings of vulnerability

and emotional pain can be safely shared.

F2: Men need a space where they can be themseilliese they can talk about what is

happening in their lifetime. We talk about expragsemotion; to laugh or cry.

ML1: In the group you can say listen hear it huris-getting to me-you have a platform to

say how you feel. There is freedom to talk aboyttang.

B4: | can share my stories with them; my feelilggm in that circle and hear the

guestion: “How was your week?"- | just wait forghihoment to speak.

Cohesion. Participants indicated that a sense of togethelisesgared in the group, as members

provide a support system to one another and shgpeaal bond. Nine participants (one
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facilitator, five men and three boys) describeifegd of genuine caring and concern among the

participants, offering support to each other ingsnof need.

M3: They really care about your situation; theyllseaant you to change. We give each

other support so that we can be the next leaddfiaimover Park.

M2: We need to do something for him (another pgodict whose mother is ill), to show
him that these guys are here to support me; theehene for me.

Nine participants (one facilitator, four boys andif men) mention that the group shares a close

bond that includes friendship.

M2: It's a true friendship; they are like tight lids no matter what the age difference.

There is a strong bond we have created over ths.yea

B6: There is a click between us, that | don’t knee/all stand together.

Positive role modelling. Participants regarded themselves or other partitspas positive role-
models according to eleven participants (one tatdr, four men and six boys). The men were
perceived as role-models to the boys and the boytem perceived themselves as role-models to
the younger children in the Youth-In-Action Projdeble-models were described by the

participants as friends, brothers or fathers.

B4: They (the men in the project) inspire me-theythe father figure | never had. They

are inspiring and helpful.

M2: | feel more like an older brother figure foeth (the boys). You can be a role-model
to a youngster and he can say | want to be like you

B5: I'm like a role-model to the younger kids tlsatvhy they are following me and

CASE has taught me to be a role-model.
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Dynamic facilitation skills. Although the facilitators are not conceptualiseda@e-models in the
project, they are perceived similarly to friendstefationships with the added expertise of
dynamic facilitation skills. Nine participants (ofeilitator, four men and one boy) describe
how facilitators provide warmth and compassiorheiitroles, but also model open interaction

and inclusiveness within the group.

M3: It's about the way they (the facilitators) peat-there is a lot of interaction.
Everyone has something to say. They are very opénheere are no agendas. | haven't
seen them in a tight spot, where they haven't ladxe to handle anything.

M4: The way they (the facilitators) put the prograsmand stuff together-that’s
awesome-they put the effort in for everyone...Thetrdost for the passion; to help

somebody... It's a good support | get from them... Taey much more of a friend.

Tools for change

In addition to a safe space, group cohesion, pesitle- modelling and dynamic facilitation
skills, the participants also identified certainlsnecessary for change. Tools for change
included two categories: problem sharing and sglvamd learning, practicing and monitoring

alternative roles and responsibilities of men.

Problem sharing and solving. The participants found that by sharing similar peofs with each
other and finding solutions to these problems togetpersonal change can hapgeight
participants (one facilitator, four men and thregd) reported that they experienced or shared
similar problems as other individuals in the grotipis commonality created the feeling of

“we’re all in the same boat.”

M4: You see people that are going through stuff gmigoing through, facing the things
you are facing.

In some cases, problem sharing seemed to reduteittien of pariticipants’ own problems.
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M3: Sometimes | don’t know how | worry about my plems, because when | hear what
these guys are going through. They are survivigraaking a stand. | count my

blessings.

B3: Sometimes you think you have the world’s praideon your shoulders and you
listen to someone else’s problems it makes youldetter, cause you know that you not

the only one with the problem.

Eight participants (four men and four boys) sugegshat finding solutions to one’s problems
was a tool for personal change through the groopgss. By getting advice from others or

learning from their past experiences, participaotsld solve current problems.

M1: You come there sitting with something and yam'td know what you are going to
do, then this guy comes and tells a story fromvib®ry point of view. You are sitting at

the beginning and he is at the end...

B6: Like if you having a problem in your relatiomgf and the men are talking about that,

you can learn from their experience.

Five participants (two men and three boys) fouray threre confronting issues or problems in

one’s life and thinking through potential solutions

B5: We learnt at CASE to face your problems ancenavake excuses for them ... When
| am faced with problems everyday | just realis¢hamk back of how we discussed these

problems, and what the next steps would be.

Learn, practice and monitor alternative masculine ples
By learning material about masculinity and theetéint roles of a man, the participants began to
apply these ideas in practice in their everydagdiVAll of the participants (two facilitators, six

men and six boys) suggested that gaining of knogdexbout manhood and the roles and
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responsibilities of a man (especially as a fatineme valuable tools to initiate a process of

personal change.

F1: It's about understanding your role as a mantwlbas society expect, what decisions

do you take, relating to your wife, understandiongryrole in that.

M3: When | came to CASE | realised | was not flitit) the duties and roles as a man
and father. | was amazed at what was being spdi@ut and the knowledge that |

picked up there...l learn a lot.

B4: My idea of a man is being successful, being ablstand up for myself, being able to
provide for my family, bring good values and mor&#SE is showing me how to strive
towards this.

However, these new knowledges about masculinitd n@de put into practice in order to have
any lasting impact. Eight participants (one faatlitr, four men and three boys) highlighted the

importance of implementing ideas learned in the Bl@moject.
F2: We emphasize the application of the theory.ridet make it practical and very real.
M4: All the stuff we getting is just informatiomfliormation means nothing if you can'’t
apply it. I've learnt in this programme to actudllye so that you can actually compare

what | say with my mouth and the things | do.

Eight participants (one facilitator, three men &mar boys) suggested that challenges given by

the facilitators were helpful for ensuring the igplentation of new ideas about masculinity.

B4: Sometimes he (facilitator) puts you on the sput tells you I'm challenging you to
go home and talk to your mother.
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M3: They keep you on your toes, and check up onoyothe whole time, so eventually it

becomes habit.

Personal impact of change
The impact of change in participants’ personaldives repeated in several domains: gaining
self-insight, establishing constructive cognitiehemas, allowing emotional relief and behaving

less aggressively.

Sdf-insight. For many participants the development of self insentailed a deeper
understanding of themselves by acknowledging mestak their lives, reflecting on and
discovering themselves and finally showing persgmnaith and increased confidence. Seven
participants (four men and three boys) statedttteeMen’s Project had allowed them to
recognise and accept the mistakes made in thes.liUhis allowed them to free themselves of

burdens from the past and focus on the presenfuamc.

M®6: | got issues in my relationship... there are ging used to drink and | don't know, |

can’t say abusive but there are things that hagpemtheir past.

B3: There are men sitting there that know and atimey have made mistakes in their

lives.

Seven patrticipants (two facilitators, four men ane boy) found the Men’s Project has given
them an opportunity to reflect on their lives aadihd a more authentic and valuable sense of

self.

M3: CASE has given me the opportunity to reflectnoylife ...and it has shown me that

there is something better in me.

M5: You uncover other aspects of your characteryamuot personality and we don’t

pretend to be somebody else.
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Twelve participants (two facilitators, four men asig boys) claimed that the project has allowed

them to become more self- empowered and self-centfid

F2: We are looking at crossing the threshold amabimeng the new you... Men have
pointed out areas where they want to improve andnedooking at how we can

empower them to do that.
B5: It empowers men to make their stand and detntthleir position be taken away by
running away or hiding their problems...(but rathterjnotivate that person to achieve
higher goals.
Constructive cognitive schemas. Eight participants (one facilitator, four men ahdee boys)
indicated that the Men’s Project has resultedt@rations to their world-view, such that more
positive, constructive and optimistic schemas Haeen established.

M1: You have got to think differently because y@un't stick to the old negative mindset.

B5: They told us to look at the flip side of thercand see things in a good way and be

optimistic.

Emotional relief. Sevenparticipants (one facilitator, five men and one Jo@ported a sense of

relief through expressing burdening or painful eom.

M4: When one starts talking, everything just opeps.allowing oneself to speak to

release oneself of things that hurt you and thithgsyou’ve done wrong.

B1: It was quite a lot of experiences going on-luftselieving of stories and things

Less aggressive behaviour. Five participants (three men and two boys) fouray tivere using

less aggressive styles in dealing with confliagiceibecoming involved in the Men’s Project.
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M3: | was a very aggressive guy towards other padphas very confrontational, but

nowadays | step back and just smile.

B2: | was a very aggressive person and at CASEcgme with these rules “If they

smack you, turn a cheek and let them smack thearext It really changed me.

“Men of influence”

B5: We have another name: men of influence. Wenftyence any other men to become

role-models in their community and show others wistike to be a man.

The theme “Men of influence” describes a procesmaving beyond a personal level of change
and beginning to influence others in their famihtlee Hanover Park community. Six
participants (four men and two boys) endorsed CAS&bomino effect” ideology, that a
participant has the capacity to influence others whturn will be role-models for others in the

community.

ML1: If you look at the facilitators, they take ugetr quality time to invest in us, so if we
can do the same-taking our time and investing them, he will eventually take his
guality time and invest it in someone else andahez have the domino effect.

B2: It's like a chain-the men can direct us whiclywo go and we must teach the next

generation that is still growing up.

Seven patrticipants (two facilitators, four men ane boy) described how the Men’s Project had
a positive impact on their families, particularky the relationships with their wives or partners

and their children.

M2: My relationship with my wife has changed afiwt the better and the stuff that |
have been learning | can apply at home... When skal@ughter) writes a test we

celebrate it. I learnt that here, when somethingdgaoappens you must celebrate it with



23

your child, so she knows her daddy loves her anthkes her feel good inside. | have

focused on getting the relationship right with myenand kids...

M4: My big thing with this whole programme is tHah trying to sort out my family
seriously...You need to have a relationship with ywife, with your children. So all of

this started to happen in my life now.

These men wanted to ensure that the negative fiaghexperience they received will not be
repeated with their own children. Although thisrtteeemerged more strongly among the men,
compared with the boys, it is interesting to natevtthe Project had affected this boy’s family,

as he was required to take-up the position offeefafigure:

B6: They talk about what is good to be a father laraltried to implement it with my
family now, and now | am the man of the house ahnavie to stand in for my father

‘cause he is not living with us now.

There are eleven accounts (one facilitator, six amahfour boys) of participants having an
impact in their community in a variety of ways: anising soccer for children, running youth
groups, leading choir and singing lessons, wripingtry, writing stories or taking leadership
positions at school or in the CASE Youth-In-Actimmogrammes. The following data show how

in small ways the men are impacting their community

M3: Wherever | go, | create the opportunity to seatla message to people in my poems
and to give insight into different worlds... They say poetry is powerful.

M5: The kids in my street call me oupa and they edonme with all their problems. So |
have created a safe space for everybody. | alse maakfast before they go to school-

everyone is welcome.

B2: This one man has a soccer club and he nevdrtadie children but now all the

children come and he invites them to play-thinggehehanged a lot.
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B3: By the kids club | take boys and I talk to thewery weekend... There was once this
grade 5 boy and he used to walk with a knife andayay fighting. | told him what was
the use to walk with a knife... | tell him sometsngu have to be different.

Obstacles to expanding influence

There were suggestions made by the participanisgmve the broader impact of the
intervention. Primarily, participants felt an extal pressure or suspicion of change. Secondly,
the exclusion of men’s wives or partners was raiséddly, the difficulty of recruiting more
members and expanding the project was mentionestlyl participants recommended

introducing more activities for the Men’s Projeleat could take place in the community.

External pressure. Six participants (two facilitators, three men ame t®oy) felt an external
pressure from the family or the community, perceiegher as resistance or suspicion of change

or as a challenge that one should sustain changeapently.

F1: A guy started washing dishes and his wife di@nbw what he was on about. She

wondered what the hidden agenda was.

M1: Because we are going to CASE, people feel voeilshbe this kind of man. It is very
difficult-there is this thing that you have to testway.

More women involvement. There were five accounts (two facilitators aneéémen) of men
wanting to include their wives or partners in thejgct, so that they too could gain from the
personal impact of the project. How this would warks not specified, although the need was
identified.

M2: | can’'t expect to apply this stuff when shes(hiife) isn’t learning this stuff and
getting the information... So I'd like to see moréeraction with wives.

M3: We need to get wives more involved, otherwignman get quite despondent.
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Difficulty of recruitment and expanding the project. Seven participants (four men and three

boys) described issues they face when trying tauriecew members.

M5: | think men come and they see how other memlypexpress themselves and

become embarrassed because they are actually ttheisg) things then they stay away.

B2: When new people come in-we try make conversatith them, they are still

restraining-there is already this established bond.
M6: You can't just confront anyone-I think guys a@ared mostly.

Seven patrticipants (two facilitators, two men ame¢ boys) showed a need to expand the

project so that more individuals could be trained.

F1: Our main goal is to grow the group into a biggjee-to at least 20 committed
members. When the men were asked about personatitment- all of them said they

want to grow the group.
B5: | would really like to see CASE expanding more.

I ntroducing other activities. Seven participants (four men and three boys) recemaed that the
Men’s Project should introduce more activities ottan the weekly sessions. The idea of a
soccer team was suggested. This could enable asooia interaction among the participants
enhancing the group connectedness, or could ssraeshowcase of the Men’s Project in the

community and could even act as a recruitmentftoahew members.

M4: We are involved somewhere or another in plagagcer, so why don’t we interact
like that so we can meet each other on a diffdex, if we go out into the community

then people can also see what we are doing.
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M2: A soccer team would be a brilliant idea, beeanisce in the team they will connect

with the team and they could join the group andfeek so out.

Integrated model of change

An integrated model of change, as shown in Figusealmeans of explaining the subjective
experiences of the male mentoring relationshighénCASE Men’s Project in Hanover Park.
Firstly, the broader context in which the particifsaare embedded needs to be considered. The
community’s norms of masculinity and patterns oferi@haviour are generally perceived by the
participants as negative. The CASE Men’s Projefgrsfa violence prevention programme based
on the notion of facilitators mentoring men and itien mentoring the youth. Participants
indicated that this project offers both a nurturamgl emotionally safe environment and useful
tools necessary to facilitate change. The safeesmahesion of the group and male role
modelling ensure that the environment fosters stpgoand inclusive relationships between
members. Problem sharing and solving among menaber®ols that can be applied to cope
with the existing context in which they live. A nimism of learning, practicing and monitoring
the roles and responsibilities of a man is usefumplementing and sustaining changes. This
ensures that men not only feel comfortable in therenment of the Men’s Project, but are also
equipped with the necessary tools to facilitatengeain their daily lives. The impact of the
project has been shown at a personal level thrgagting self-insight, adopting more
constructive cognitive schemas, allowing emotioeléf and showing less aggressive
behaviour. As participants have developed at aopeitdevel, they can subsequently become
“men of influence” or agents of change in their ites and communities. This can then begin to
create small shifts in the broader community. Hosvethe participants identified some obstacles
that limit the degree to which they can influenice broader community. The external pressure
of family and community members, who were suspigiolipersonal change, was perceived as
an obstacle outside of the Men'’s Project. Obstadextending their influence within the Men’s
Project included more involvement of wives, reangnt difficulties of new participants and
introduction of other activities. In essence, theeh of influence” feed back into the community

by constructing alternative norms of masculinity.
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DISCUSSION

Male mentoring relationships in the Men’s Projgmp@ar to be meaningful in two ways: by
offering a supportive, emotionally safe environmamd providing useful tools necessary to
facilitate personal change. The Men’s Project higss conventional group mentoring structure
whereby facilitators mentor a group of men andntie® in turn mentor a group of boys. As a
men’s group, the focus around masculinity, fatiggand male role-models gives the project a
solid foundation to build mentoring relationshippgie Men’s Project is community-based, aimed
at preventing violence in Hanover Park. By beingifg men and positive role-models for other
men and boys, the participants regard themselvaseas of influence” in the community.

The participants suggest that the Men’s Proje@refthem a supportive and nurturing
environment, which contrasts with their experiengiesiasculine behaviours and norms in the
broader community. The high rates of absent fatimetfse community suggest a current crisis of
fatherhood in Hanover Park, as is the case in Safitba in general (Morrel and Richter, 2005).
Although the mentoring role has previously beercdbed as a teacher, challenger or role-model
(Hamilton & Darling, 1989, as cited in Darling ét, 2002), these findings suggest the role is
conceptualised more in terms of a familial figugech as a father or brother. These
conceptualisations could be explained as mentitirgyfthe role of absent fathers in individuals’
lives.

Role-models in mentoring relationships have beg@eaally important for the boys, as
all of them commented on the negative role-modetheir community and the positive role-
models they had found in the Men’s project. Notyatdes this highlight the importance of non-
parental adults in the lives of the adolescent®(G#t al., 2003; Darling et al., 2002; DuBois &
Silverthorne, 2005), but it also shows that the inethhe project are setting a positive example
for the boys to follow, in contrast to other mertie community. The facilitators, although not
described as role-model figures, are critical girtiole perceived as friends creating an
interactive and inclusive environment. They carctesidered as effective mentors as they are
open and pay attention to what mentees think i®napt (Sipe, 1996, 2002). Their dynamic
facilitation skills show how they as mentors idgnthe need for fun as providing a basis for a

trusting relationship (Morrow & Styles, 1995).
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More importantly for the men, the mentoring relasbips provide a safe space where
they trust other members and can express theiriensotvithout the fear of being judged. It has
been found that developing trusting relationshgpthe foundation of quality mentoring (Sipe,
2002). Moreover, trust between mentors and mes@@®s to be an even more important factor
than trying to change one’s behaviour or attitiderfow & Styles, 1995). In this case, the
cohesion of the men as a group may have contrildotdte development of trusting
relationships. The togetherness of the group amsfihat a feeling of closeness is an essential
factor in the quality of the mentoring relationsigeam et al., 2002; Rhodes, 2002). Feeling
free to express their painful and burdening ematicomroborates with the findings that
mentoring interactions can provide a safe spaedida for emotional expression of
vulnerability (Spencer, 2007). The project appéaise an “outlet” in which men do not have to
comply with the powerful masculinity norms of résig emotional expression that operate in the
broader community. Instead, they are free to expitesir emotions and are able to relieve
themselves of their emotional burdens.

Apart from a supportive environment, the mentori@lgtionships provide useful tools to
facilitate personal change. Problem sharing coalgehpossibly led to greater group cohesion as
similar problems were found to be shared in theigso Problem-solving is another practical tool
offered in the mentoring relationships, and propaintributed to the positive outcome of
constructive cognitive schemas, as individuals vedxle to face and deal with their problems.
Possibly the most important tool gained from thggut was the gaining of knowledge about
alternative masculine roles and responsibilitisgj@scribed by all the participants. By learning,
practicing and monitoring alternative masculinityes and behaviours, the participants were
able to develop new notions of masculinity thatlleimge the existing hegemonic masculinity
supporting violence in the community (Morrel, 198&tele, 2008).

The personal impact of the project that was repdsiethe participants is in line with
some existing evidence in the literature on mengpautcomes, such as greater self-esteem and
self-satisfaction (DuBois & Silverthorne, 2005)ctaased self-confidence was a prominent
outcome reported by the boys in this sample. Itdee shown that adolescents in mentoring
relationships are more optimistic about school W@kossman & Tierney, 1998). The
constructive cognitive schemas as described bpahgcipants in this study suggest that

mentoring relationships may in fact lead to a gahgositive outlook on life. Lastly, the reduced
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aggressive behaviour reported by participants isistent with findings that mentoring can help
individuals deal with anger (Spencer, 2007).

Subjective experiences of male mentoring relatigosstvere different for the men and
for the boys. For the men, a safe space and gralugso/eness in the men’s group was most
important, allowing for emotional relief, while th®ys found meaning in having positive role-
models in the mentoring relationships, contributimgncreased self-confidence. All of the men
and boys suggested learning about the roles apdmstbilities of a man was the most useful
tool in the Men’s Project. In addition to personbBinges the participants feel that they have
made some difference in their families and themgwnities, however they identified several
obstacles to expanding their role as men of infteen

This study has certain limitations. The sample gias small, consisting of only 14
participants. Purposeful sampling procedures, usioijtators as gate-keepers to select
volunteers, may have only given light to a paracind of member in the CASE Men'’s Project.
The influence of staff recruiting and participamtdunteering for the interviews may have
affected the type of data generated. The samptaited by the facilitators had certain agendas
in the interviews, either recounting personal vigtstories of change or demonstrating an
undying commitment to the project. Interviews witliembers who did not volunteer, or those
who have dropped out of the project may have predacdifferent array of findings. Another
limitation of this research is the reliance on-sefforts of particpants’ behaviour. Corroboration
of such evidence is required from multiple sour@sgs family members or teachers) to ensure
reported outcomes are actually shown.

Reflexivity considerations are also important. Teégearcher needs to be aware of her
cultural, gendered, political and theoretical gosihg when conducting research with
participants. The perceived differences in suchtipmsng, as well as power relations, need to be
acknowledged in data collection and analysis. i& $tudy, the participants and researcher are
different in several regards: culture, socio-ecoidmackground, race, language, education and,
probably most important for this study, genderemiews are subject to self-report bias and it is
important to acknowledge that aspects of the reke&s identity may have influenced
participants’ responses (Parker, 2005). The rekeafelt she was perceived like an outsider by
the participants with references of being “whiteddfemale”, demonstrating a sense of

otherness. The researcher has had previous expemarking in community programmes in the
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Cape Flats. This may have led the researcher te &ygproached the data analysis with a more
positive rather than critical eye. This resonatéh e researcher’s hope that her own
community work has been successful. Therefore, wctinth research in the community of the
participants was not unfamiliar and this seemeaktatralise the power imbalance for the
researcher. Although the participants chose tokspenglish, this may have hindered the
expressivity of the men and adolescents, as Afrikasithe mother-tongue for many
participants, leading to a possible power imbaldretereen researcher and participant.

This exploratory study has shown how participaraefa high-violence community have
had a meaningful group mentoring experience iNKAASE Men’s Project. However, findings
show differences in how men and boys experiencdarnag relationships in the group
mentoring structure. For practitioners, the releeacould directly affect CASE in gaining an
understanding of the mechanisms of the relatiomssiniphe Men’s Project. These findings could
also be useful to other service providers or oggtions of this nature in South Africa.

There are several unanswered questions and recodatiens for future research. The
influence of a supportive peer group (in the megntaup) as opposed to the more hierarchical
mentoring relationship (between the men and bogsiis to be further investigated. In terms of
the Men'’s project, studies can explore ways ofssgg if the project has reduced violent
behaviour amongst participants, and if so how? didstacles hindering the participants’
influence in the communities and other ways of exirag influence in the community could
also be explored. Results of this exploratory redeaeed to be examined in other group
mentoring programmes. This study has shown thatpgneentoring, aimed at violence
prevention, can be meaningful for those in the im@mg relationships, as well as the community
they serve. Findings suggest that further reseamalroup mentoring interventions for men and
boys in South Africa may be of value.
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APPENDIX A

Facilitator’s interview schedule

o

(0]

Could you please introduce yourself and briefly et a bit of your background?

How did you become involved at CASE, particulaHg Men’s Project?

CASE Men'’s Project

o

(0]
(0]
0]

How did the Men’s Project originate?

What does the project aim to achieve?

Could you explain what a weekly evening sessionldventail?

Please explain about what happens at the camphdwds this beneficial in the
programme?

Have you struggled with the project in terms of ¢beceptualization, organising and
running of the programme?

What have been your greatest achievements witkiptbject?

Has the programme had to be adapted and re-fored®a/hy?

Why do you see the Men’s Project being a vital ealdable programme within the

community?

Role of facilitator

(0]

(0]
0]
0]

What does your role as facilitator entail from lmeging to end?

Do you think your own experience has a part to piaacilitation?

What do you think are the mechanisms facilitatimg ¢hange in participants?

What do you think is more beneficial for the papants —the tools you equip them with

or being able to model your behaviour? Why?

Men and adolescent boys

o

What type of man is best-suited for the programivérat is the commonality in the
participants?
What do you think the project means to them?

How can the participants observe change in theras@lv
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o Do they perceive masculinity through a differenglarafter having done the project?
o Do you think the men understand their impact inrtbemmunity and what it means for

the next generation?



40

APPENDIX B

Men's interview schedule

Could you tell me a bit about yourself?

How did you become involved with CASE and particiylahe Men’s Project?

What do you do in the Men’s Project? How would ylascribe it to someone who knows
nothing about CASE?

You don't get paid for being in CASE projects, wdy you do this? What motivates you
to do it?

What does the Project mean to you in your life?

If you think of yourself before CASE and you thiokyourself now? Is there a large
difference? Can you describe those two people.

Do you think it has led to any changes in your?ifgéive examples.

How has it led to this change? Do you think, feeleact differently?

What does it mean to be a man in Hanover Parkidsdea of being a man different in
other areas for eg. in Langa or Wynberg?

Tell me about this project in Hanover Park spealfic.. What are the benefits, the

difficulties? Do you think it would work in othelgres?

Interaction with facilitators

O O O O O o o o

Tell me what it has been like to work with the faators?

What do you think they are trying to achieve?

Was it easy to understand what they were tryingdpt® Difficult when you started?

What do you like about what they do?

What do you dislike about what they do?

Are they different from other guys in Hanover PaHow?

Why are they different?

Is the relationship with the facilitators more abthe tools they give you-such as advice

or valuable skills or do you think it is the retatship they offer you?



Interaction with other men

O O O O O O o o

Tell me what it has been like for you to be parthef group of men?

What happens in the group?

What are the group dynamics like? Relaxed or ssfou

Has it been more important to be part of the gnatiper than the individual?
Are the interactions different from partner, familyfriends?

Is the group a strong group? Are there times wiendon’t feel so strong?
Tell me what the camps are like?

Different experience in nature? How and why?

Interaction with adolescent boys

(0]

(0]

o

Tell me a bit about the work with the guys from ¥auth-In-Action programme?
What is the aim of working with them?

How do you see your role?

-Giving tools(advice giving or valuable skills) OR

-Sharing a relationship with them-compassion opeet?

Do you think this is something the adolescents reeate lacking?

How do you find it working with them? What is treationship like?
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APPENDIX C

Adolescents’ interview schedule

o O O O o o

Could you tell me a bit about yourself?

How did you get involved in CASE?

Tell me about what you do?

Why do you do it? What does it mean in your life?

What do you like about the project and what do took could change?

Have you noticed any changes in your life sincadgpé&n CASE? Give me an example of
school or home or with your friends?

Do you think Hanover Park needs a project like thighe youth?

Interaction with the men

(0]

o O O

o O O O o O

Can you tell me what it has been like to work with older guys in the Men’s Project?
Why do you think you should spend time with them?

What do you guys do together?

How would you describe them to someone at schaotker men like your friend or dad
or uncle or teacher?

What is your relationship like-easy, weird, andfulke

What makes some men good mentors or facilitatcdsodimer ones bad?

Is there something more you would like to see hagteCASE with the men?

How have you understood the role of the men inMee’s Project as mentors?

Is your mentor different from other men in your fgnor your community? If so, how?
Is it about the things they do for you? Or is ibabthe kind of relationship they offer
you?

How have you experienced your relationship withrtren?
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APPENDIX D

Consent/Assent Forms for group session observation

Hello! My name is Joanne Beckwith and | am curredtding my honours in Psychology. | am
here for some research on behalf of the Univedditgape Town. | am talking with men from
the Men’s group as well as youth from the YouthAletion group at CASE to understand their

particular experiences of being in the programme.

As part of this research, | would like to watch goofi the sessions where the facilitators, men
and teenagers meet. | will be in the room takingsdout | will not be involved in the sessions.

Watching some sessions will help me to get a gded of how these groups work.

It is possible you may feel uncomfortable or emdissed with the researcher observing the
sessions; however you may ask the researchente &any point if you are feeling very

uncomfortable.

If you decide to give permission for me to obseswme groups, this will help CASE to improve

its programme in the future.

If you agree to take part in the observation, tiegs you say will be confidential. Anything you
say or do will remain anonymous; your name will hetgiven. If you decide not to give your

permission, this will not affect your participationCASE now and in the future.

Do you have any questions about what was just mesd? If you think of any questions in the

future, you can contact:

Researcher: Joanne Beckwith (073 228 6260 or jdmukevith@gmail.com)
or Director at CASE: Lane Benjamin (021 691 706&a0e@case.za.org)
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If you give permission for me to observe some gspmbease fill in the details below and return
this form to James Eckley (Men’s project) or ENallentine (Youth-In-Action). If you are under

18 years of age, a parent or guardian will neegigo the attached form.

Name and surname: (please print)

Age:

Signature: e:Dat

Researcher: Joanne Beckwith

Researcher’s signature:
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APPENDIX E

Consent form for individual interview

You are invited to take part in a research stuahyutipour experience in the CASE Men'’s Project
as well as your experience with members from thetN-in-Action project. The purpose of this
research is to gain an understanding of the expetethat men and adolescent boys have as
members of CASE projects, to inform the developnoétiiese projects in the future. | am a
researcher from the Psychology Department at theetsity of Cape Town and will be

conducting this research from June until the en@abber 2009.

If you decide to take part in this study, | wilkagou to participate in an interview with me. Itlwi
take about one hour and you may skip any quesyionslo not wish to answer.

This study poses a low risk of harm to you. Somnestjons may be sensitive or may make you
feel uncomfortable or embarrassed, in which caseaye not required to answer them if you don’t
want to. If you decide to participate in this intiew, you will have the chance to improve other
people’s experience in CASE programmes in the éutdour thoughts and opinions are very
valuable. You will also have the opportunity tonthiabout your experiences at CASE and what

these have meant for you.

| will take strict precautions to keep your perdontormation confidential throughout the study.
Your information will be kept without your name @nA general summary of research will be
given to CASE afterwards, but no one will be memi by name or any other information that
could identify them. If you decide not to give yqermission, this will not affect your

participation in CASE now and in the future.
We will conduct the interviews in a private roonthe CASE head office, at a time that is
convenient for you. You will be required to trangpmurself to the CASE head office. You will

not be paid anything to participate in this study.

If you have questions, concerns, or complaints ath@ustudy, please contact:
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Researcher: Joanne Beckwith (073 228 6260 or gaeokwith@gmail.com)
or Director at CASE: Lane Benjamin (021 691 706@a0e@case.za.org)

If you give permission for me to interview you, gée fill in the details below and return this

form to James Eckley.

Name and surname: (please print)

Signature: eDat

Researcher: Joanne Beckwith

Researcher’s signature:
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APPENDIX F

Assent form for individual interview

Hello! My name is Joanne Beckwith. | am here fansaesearch on behalf of the Psychology

Department at the University of Cape Town.

For my research, | am talking with men from the EA8en’s group as well as youth from the
CASE Youth-In-Action group to understand their exgece of being in the programme. The

information will be used to help CASE develop itegrammes in the future.

If you choose to take part in the research, | wdilklelto ask you some questions in an interview
that will take about 45-60 minutes. | would liketatk to you alone, but if you would prefer you
can ask a parent, guardian or friend to be presteamy time. | would really appreciate if you
could speak honestly and openly about your feelamgkthoughts about the programmes you

have been involved in at CASE.

Some of the questions may seem difficult to ansamerrather personal. If any questions make
you feel uncomfortable or you don’t want to anstim you don’t have to. If any questions
upset you, or if you would like to talk to someai®ut the feelings you experienced during the
interview, please let me know and | or someone wiBde able to take that time with you.

If you decide to participate in this interview, yaill have the chance to improve other people’s
experience in CASE programmes in the future. Yboughts and opinions are very valuable.
You will also have the opportunity to think abowiuy experiences at CASE and what these have

meant for you.

If you agree to take part in the interview, thetys you tell me will be confidential. That means
they will be private between you and me. | warietoyou know, though, that it is my
responsibility to make sure that you are safe. Tiedns if you tell me you are being hurt by

another person, you are hurting yourself, or yauganning to hurt another person, | will have



48

to let another responsible adult know so that, deépe on your situation, the right actions can

be taken to make sure that you are safe.

Please remember that you do not have to talk adoodhing you don’t want to. This will not

affect your participation in CASE now and in théuie.

Do you have any questions about what was just mesd? If you think of any questions in the

future, you can contact

Researcher: Joanne Beckwith (073 228 6260 or jdeukevith@gmail.com)
or Director at CASE: Lane Benjamin (021 691 706@a0e@case.za.org)

If you would like to participate in the study, psedfill in the details below and return this form
to Errol Valentine. If you are under 18 years o ag parent or guardian will need to sign the

attached form.

Name and surname: (please print)

Age:

Signature/Mark: ate:D

Researcher: Joanne Beckwith

Researcher’s signature:




49

APPENDIX G

Letter to parent for group session observation

Dear parent or guardian

| am conducting research at the University of Capen, looking at the experiences of males
(men and adolescent boys) participating in prograsmim CASE. The aim of this study is to
gain a better understanding of the way that CAS&traips to help men and boys in the Hanover

Park community

For this research, | will be observing two sessithias your child attends with the CASE Men'’s
group. In order for this study to take place, pssin needs to be given by a parent or legal
guardian. If you give permission for me to obseywar child in two group sessions at CASE,

please sign below.
If you have any queries or concerns please caracbnt
Researcher: Joanne Beckwith (073 228 6260 or jdeukevith@gmail.com)

or Director at CASE: Lane Benjamin (021 691 70660e@case.za.org)

Kind regards

Joanne Beckwith

Researcher’s Signature Date:

| give permission for the researcher to observechilg,

(child’s name and surname) at two group SesSioGNSE.

Parent’'s name: (please print)

Parent’s signature: Date:
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PLAGIARISM DECLARATION

1. | know that plagiarism is wrong. Plagiarisnugng another’'s work and to pretend that it
IS ones own.
2. | have used the American Psychological AssamathAPA) as the convention for

citation and referencing. Each significant conitibn to, and quotation in, this
essay/report/project/... from the work, or works tfer people has been attributed and

has cited and referenced.

3. This essay/report/project... is my own work.

4. | have not allowed, and will not allow, anyonecbpy my work with the intention of

passing it off as his or her own work.

5. | acknowledge that copying someone else's ms$&gt or essay, or part of it, is wrong,
and declare that this is my own work

SIGNATURE:

DATE:




